
LESSON PLAN:
Bridging differences and understanding inequalities
This lesson plan is part of the AFS Effect+ for the Classroom Toolkit for Educators:
resources for teaching Active Global Citizenship & the SDGs for high school students
developed by AFS Intercultural Programs. Click here if you wish to receive the full
toolkit to be launched in August 2021 or visit the program page here.

Group Size
15-30 students

Required Time
45 minutes

Session Type
Online / In-Person

LEARNING
OBJECTIVES

By the end of this session, students  will:

1. Have a deeper awareness about its

own identities.

2. Learn strategies that can help bridge

differences and address stereotypes.

3. Understand there are different types

of inequalities and how they relate to

the UN SDGs.

NECESSARY
MATERIALS

● Colored markers and/or crayons.

● Computer with internet connection
and projector.

● Power Flower Handout.

● True or False Handout.

*Handouts are available at the end of this lesson plan.
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https://afs.typeform.com/to/GSDHc7io
https://afs.org/effect-plus/#afs-nav-toolkit-for-educators


ACTIVITY A: WHO ARE WE? - 15 MIN
KEY GOAL: Raise awareness about one’s social and cultural identities.

STEP-BY-STEP INSTRUCTIONS:
1. Draw the Power Flower outline (template provided at the end of this lesson) on the board or

flip chart and explain it to students. You can say that this model is used to help us reflect on

ourselves, our identities, and our privileges (or lack of them).

2. Explain that each petal represents a facet or category of our social identities, point out the

specific dimensions that you have chosen for the purpose of the exercise,  and clarify that

there are many more social identities than the ones listed in the Flower.

3. Give each student a sheet with the power flower outline and go over each one of the petals,

explaining that the inner petals indicate each individual’s specific identity in relation to one of

those dimensions - for example, sex: female; religion: Protestant, etc.

4. Ask students to work by themselves and write in inner petals their own identities for each

petal/dimension. Give the students 3 minutes to complete their flowers.

5. Afterwards, explain that the outer petals represent the specific identity of those in our

society that have more power and hold more priviledges, or are considered to be the

mainstrean, e.g. sex: male; religion: Catholic.

6. Divide students into small groups (4-5 students in each group) and ask them to discuss and

complete together the outer petals thinking of the context they live in. Give them 5 minutes

to complete the outer petals.

7. To wrap up, lead a reflection using these questions:

a. How do you feel about your inner petals? Do you think it represents you?

b. Was there a petal/petals where your category surprised you in comparison to the

dominant one in our society?

c. Was there a petal that was difficult to fill out? Did you have any doubts?

d. Do you think that one of the petals is more powerful than others or influence others?

Why?

e. What can we do with our awareness of our privileges and lack of privileges?
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f. Why is it important to be aware of our “social position”?

8. Some points that can be highlighted during the reflection:

a. Being aware of our lack of privilege helps us to (re-)confirm that discrimination is

unfair and that we have full rights to fight against it.

b. Understanding the different ways that people can be privileged (or not) helps us have

more empathy towards others and understand the complexity of how the different

aspects of our social identity intersect and influence each other (e.g. being a white

lesbian woman is different than being a lesbian woman of color; or being a

middle-class Latin American man is different than being a lower-class Latin American

man etc.).

c. Privilege (or the lack of it) is not about merit or working hard to be successful, but

about a simple act of chance based on our family history, our social class, our local

context in which we were born and raised and other circumstances that are out of our

control or our families’.

d. The only thing we can control is our privilege and how to use it in a positive way in

order to become allies and tackle inequalities.

e. Being aware of our privileges allows us to avoid making unfair statements (such as

saying that unemployed people are just lazy).

f. Being privileged is not wrong, but it’s important to be aware of it and use it in a

positive way.

g. Being aware of our privileges allows us to start using them (and the space we have in

society) to fight discriminations and give voice to those who don’t have it. Using that

space does not mean “talking for others” or “talking in the name of marginalized

people”, instead it means giving that space to others, giving your turn to talk to a

marginalized person to speak, etc.

NOTES AND TIPS

➔ If doing this activity virtually, you can share a virtual version

of the outline of the power flower for students to complete or

ask them to use paper and markers to draw their own power

flower outline. You can use the “breakout rooms” function on

the video conferencing tool of your choice to the group work part.
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ACTIVITY B: HOW CAN WE MAKE A DIFFERENCE - 15 MIN
KEY GOAL: Introduce and discuss strategies for addressing stereotypes and discrimination.

STEP-BY-STEP INSTRUCTIONS:
1. Remind students that in our day to day life we are confronted with differences and

inequalities and we might experience or witness situations where certain behaviours or

comments might opress and hurt others - even if non-intentionally or unconsciously.

2. Explain that we will now look into ways we can be more inclusive and transform the way we

collectively view and treat one another. One way of doing so is by addressing when someone

else is using stereotypes, especially harmful ones, around us.

3. On a whiteboard/blackboard, flipchart or on a slide presentation, share the following

“Strategies for Addressing Stereotypes”:

a. Employ questions: simple, exploratory questions in response to stereotypes can be

powerful. Questions like “what do you mean by that?”, or “why do you say that?” often

forces the speaker to think through the logic of their bigoted statement which can be

a learning moment rather than an unproductive confrontation.

b. Interrupt: if you hear someone about to make an offensive/discriminatory joke or

comment, try to interrupt it by letting the person know you find that

offensive/discriminatory and don’t want to hear it or that’s not something you want to

discuss in that way.

c. Educate: many stereotypes are born from ignorance and or lack of exposure to

diversity. In some cases, if you feel empowered to do so, it might make sense to share

historical background or context about the speaker’s intent vs it’s unintended impact

on a particular group. Remember to always do that in a friendly or non-violent way.

4. Make sure to reinforce to students that how each person chooses to address stereotypes or

discrimination depends on their individual comfort level and context.

5. Divide students into small groups (3-4 students in each group) and ask them to discuss:

a. Which of the suggestions did they find the most interesting or relevant?

b. Is there any they have already applied in a situation they experienced or witnessed? If

so, how did it go?
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c. Can they see themselves using any of these strategies? If so, in which context (e.g.

in the classroom, with family, with friends, etc.).

6. After 7 minutes, ask students to return to the big group and ask one representative from

each group to briefly share with the rest of the group the highlights of their discussions.

NOTES AND TIPS

➔ If doing this activity virtually, you can use the “breakout

rooms” function on the video conferencing tool of your choice

to the group work part.

ACTIVITY 3: HOW NOT TO LEAVE ANYONE BEHIND- 15 MIN
KEY GOAL: Reflect on social inequalities and how they connect with the SDGs.

STEP-BY-STEP INSTRUCTIONS:

1. Begin by explaining to students that some of them will not be allowed to speak or answer

questions during this activity. Pick an arbitrary way for choosing who will be the students who

will not speak, e.g those students wearing blue or green.

2. Once those who will not speak are chosen, ask for those who are allowed to speak  if they

think determination is fair and why so.  Give 2-3 students the chance to share their thoughts.

Just acknowledge the answers, no need to discuss.

3. Mention that now everyone can speak again and answer the following question for the entire

class: should there have been another way of choosing who could speak and who couldn’t?

4. After a few students share their answers, explain that the theme of this activity will be social

inequality: a situation in which people are not equal because some groups have more

opportunities, power, money or access to education than others.

5. Read through each of the statements below and ask them to respond in a piece of paper

whether they think they may be true or false:
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a. The 85 richest people in the world have as much wealth as the poorest half of all

humanity, 3.5 billion people.

b. In most developed countries the unemployment rate for people with disabilities is at

least twice that for those who have no disability.

c. Globally, women occupy less than a 25% of all seats in parliament.

d. In Europe, easy access to green spaces improves the health of poorer people by as

much as 40%.

e. In the USA, people living close to public transport can access up to three times as

many jobs.

6. After students answer to all, explain that all the statements are based on research and that

they are all true. Ask students if there were any statements that surprised them and invite a

few volunteers to share their answers.

7. Share the handout with the statements and their sources and divide students into 5 groups.

8. Ask each group to go over one statement again and identify to which SDGs each statement

relates to. In addition, ask students to reflect if they believe that the issue raised in the

statement is also an issue in their country.

9. After 5 minutes, ask students to return to the big group and ask one representative from each

group to briefly share with the rest of the group what they identified and the highlights of

their discussion.

References

● Be the Change: the UN Initiative Toolkit. Learn more at:

https://www.un.org/sustainabledevelopment/be-the-change/

● We Rise Toolkit, JASS and Matters of the Earth. Available at:

https://werise-toolkit.org/

● World's Largest Lesson, Project Everyone and Unicef. Available at:

http://worldslargestlesson.globalgoals.org
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POWER FLOWER HANDOUT
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POWER FLOWER EXAMPLE
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TRUE AND FALSE HANDOUT

● The 85 richest people in the world have as much wealth as the poorest half

of all humanity, 3.5 billion people.
Source: a report by Oxfam UK in 2014. More information available at:
http://www.theguardian.com/business/2014/jan/20/oxfam-85-richest-people-halfof-the-world

● In most developed countries the official unemployment rate for persons

with disabilities of working age is at least twice that for those who have no

disability.
Source: Business Disability Forum. More information available at:
http://businessdisabilityforum.org.uk

● Globally, women still occupy less than 25% of all seats in parliament.
Source: Inter-Parliamentary Union, 2015. More information available at:
http://www.theguardian.com/globaldevelopment/datablog/2015/mar/08/international-womens
-day-number-of-femalelawmakers-doubles-in-20-years

● In Europe, easy access to green spaces improves the health of poorer

people by as much as 40%.
Source: Centre for Research on Environment, Society and Health, 2015. More information
available at:
http://fashion.telegraph.co.uk/article/TMG11551673/How-green-spaces-stop-thewealth-gap-b
ecoming-the-health-gap.html

● In the USA, people living close to public transport can access up to three

times as many jobs per square mile.
Source: American Public Transport Association, 2013. More information at:
http://www.apta.com/resources/statistics/Documents/NewRealEstateMantra.pdf
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